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The School of the Nations Assessment Policy outlines the practices and policies regarding
assessments to ensure fairness and consistency in evaluating student learning and progress.
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1. GUIDING PRINCIPLES

The School of the Nations (SON) recognizes that the primary goal of assessment is to improve student
learning.

We believe that the following principles underpin assessment at SON:

e The assessment process must reflect the school’s values. These include, but are not limited to the beliefs
that:
= every child is a capable human being;
= every human being is endowed with an intrinsically motivated to fulfil a dual moral purpose —to
refine their own character and to develop their personal skills and talents, and to deploy these to
effectively serve and contribute to the development of society.

e Formative feedback to students is a critical function of the assessment process centred in student
learning.

e Students experience and express their learning in many different ways: teachers must provide a range of
opportunities, through multiple assessment strategies, for students to express or demonstrate
understanding.

e Learning happens best when it is taught and assessed in context.

e Assessment is not a tool to motivate students to learn.

e Assessment should represent and provide feedback on students’ knowledge, skills and understanding
and must be free of other factors such as effort or conduct.

e Assessment procedures are consistent across the school demonstrating fairness to all students.

e Assessment practices must take into consideration students’ abilities and conditions.
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2. PURPOSE OF ASSESSMENT

The primary goal of assessment at the School of the Nations is to improve student learning. This
fundamentally ties into the School’s concept that every human beingis “... a mine rich in gems of inestimable
value. Education can, alone, cause it to reveal its treasures, and enable mankind to benefit therefrom.”
(Baha’u’llah: Gleanings from the Writings of Baha’u’llah, pp. 260)

At the School of the Nations, there are three main purposes of assessment:

e Assessment for students

We believe that the main purpose of assessment is to provide students with explicit and constructive
feedback about their progress towards learning goals and recommendations for improvement.

e Assessment for teachers

Assessment practices for teachers should provide them with timely data about their teaching and must
inform the next stage of their teaching.

e Assessment for official purposes

For official purposes, such as reporting to other external organizations, formal assessment should provide
a “snapshot” of what a student is capable of, informing the next stage of their education.

With the above principles in mind, the following policy outlines the practices expected of all teachers at SON.
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3. TYPES OF ASSESSMENTS AND GUIDELINES FOR TEACHERS

The structure identifies three main parts to the assessment process:

e Assessment for Learning (formative)

e Assessment as Learning (reflective)

e Assessment of Learning (summative)

While there is broad agreement, and a large body of research that supports these three elements, the School
recognises that there is a wide range of approaches that may be used to support the use of these components
effectively.

3.1. Importance of Formative Assessment

Formative assessment is an effective tool that aims to monitor and improve student learning by providing
ongoing feedback to both the student and the teacher. It provides ongoing data for teachers to advance and
refine teaching strategies, methodologies, and planning.

Specifically, formative assessment:

e identifies students’ strengths and weaknesses in the subject skills, concepts and content

¢ identifies and give information for designing focused and coherent teaching and learning strategies

e assists teachers in recognising areas where students may require support for improvement in a timely

manner

Formative assessment must play a prominent role in the assessment process in all subject areas at SON. It
includes, but is not limited to the following strategies, and these should be clearly stated in the Unit Plans:

e Socratic seminar e End-of-class reflections

e Concept maps e Mini presentations prepared in class

e Research proposal (for early feedback) e In class collaboration documents (e.g. Google
e Essay planning Docs)

e Mind maps e Inclass surveys or polls

e Graphic organisers e Small interviews

e C(Classwork e Incorporation of the arts

e Exit tickets e Student self-assessment

e Observations e Peer editing/feedback

e Question and answer sessions e Thumbs-up responses
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4. ASSESSMENT GUIDELINES FOR TEACHERS

The School empowers teachers to make choices as to the tools they use to assess specific learning goals or
targets. The School sets the clear expectation that assessment will take varied forms and that the choice of
assessment tool will best align with the intended learning goals.

4.1. Planning for Assessment
In order to determine students’ competency level, teachers are expected to:

e Conduct an appropriate pre-assessment of each standard that will be taught.
e Ensure that each unit of learning is preceded by some type of assessment of previous learning to
establish the extent and transferability of prior learning.
e Have a clear plan before beginning each unit about how they will assess student progress.
e Ensure that all learning standards are assessed systematically using differentiated methods based on
student needs.
e Identify and align assessment objectives strategically to assessment tasks.
e Ensure grading of homework is limited to assessment of understanding and as an enhanced learning
technique and is not used as any kind summative assessment.
e Ensure that teaching, learning and assessment are based on the written curriculum.
e Ensure assessments are varied and take into consideration student learning diversity.
e Ensure assessment provides a range of data demonstrating students’ understanding.
e Manage assessment schedules that meet School’s time frames for assessment and reporting.
e Provide parents and students with a course outline at the commencement of the academic year,
conveying relevant information regarding course-specific assessments.
e Design tailored assessments in line with individualised education plans for students with special
educational needs - formulate, review and revise education plans as necessary.
e Paper and pen summative assessments must be announced in classes and on eClass or ManageBac
at least one month prior to the assessment date.
e Number of “paper and pen” summative assessments must follow the DSEDJ’s guidelines as stated
below:
o K1 to K3: not specified
o P1to P6: no more than two subjects per day and four subjects per week
o F1to F6: no more than two subjects per day and six subjects per week
for special education, assessments must be based on the student's behaviour, ability, and specific subject
matter.
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4.2. Conducting Assessments
Teachers must:

e Collaborate with others in their department and grade level as appropriate in the preparation and
marking of the end of unit and end of year assessments.

e Conduct regular formative assessment in the course of teaching and at the end of a learning stage.

e Conduct regular summative assessments in the course of teaching and at the end of a learning stage.

e Assess each learning standard a sufficient number of times to provide clear evidence of achievement.

e Ensure that evaluation of the standards is devoid of other factors such as effort, conduct and late
submission of work.

e Use models of work, such as student portfolios and projects, as a primary source of evaluating student
progress and engaging students in self-reflection.

e Use self-assessments where and when appropriate. All major assessments should have an element of
self-assessment.

¢ Maintain example models of work for major learning standards in departments, as well as individual
teachers, for reference and moderation purposes.

e Provide students and parents, where appropriate, with a rubric or success criteria for each assessment.

o Assess all students based on curricular standards and prior student achievement making necessary
adjustments for students with English Language Learner (ELL) or special needs.

4.3. Using Assessment Data
In accordance with the standards to be assessed (concepts, contents, and skills), teachers should:

e Select the most appropriate assessment type with the intention of collecting the best evidence to reflect
the student’s progress in learning.

e Assess standards in ways appropriate to the subject/level, the results of which will be used to modify
teaching as needed.

e Record as much feedback data as is necessary to make immediate and necessary adjustments to their
teaching and propose pedagogical support plans to deepen or remediate student learning.

e Use the school’s data management system (SONIS) to assess students’ overall performance and review
the ultimate effectiveness of teaching and learning.

e Provide students with formal or informal feedback within five (5) working days of an assessment.

e Provide frequent and timely feedback encouraging metacognitive processes, enabling students to reflect
and gain insight into their learning.

e Use assessment data from both incomplete and completed work.

e Not penalize students for mistakes or misunderstandings unless these were explicitly specified in relevant
marking schemes. This is to ensure validity of assessment data as well as promote a positive atmosphere
for learning.
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5. ASSESSMENT GUIDELINES FOR STUDENTS
5.1. Student Responsibilities

At School of the Nations, students are seen as capable individuals striving towards excellence in character
and academic knowledge. The school’s responsibility is to ensure they are suitably guided and supported. To
this end, students are expected to follow the guidelines illustrated below:

Complete all assigned tasks with quality and on time, providing evidence of learning.

Produce work that is representative of their own efforts and abilities.

Complete all assessments described in the course outlines.

Regularly attend classes demonstrating punctuality.

When absent, follow up with relevant teachers on returning to school ensuring all missed work and
assessments are completed.

5.2. Student Appeal Process

Students may request a remark of an assessment or review of grades if they have a reasonable belief that
computational or human error has led to miss-judgment.

Any appeal regarding marks or grades should be made within three (3) days of receiving results and must be
directed to the relevant Grade Level Administrators. Details of the procedure can be found in Section 7.2.5.

5.3. Missed Assessments

5.3.1. Class-based Assessments
In the case of absence where a student misses a class-based assessment, the student must:

e Submit any assignments due during the period of their absence, on the first day of their return to the
school.

e Arrange an alternative time with the teacher to sit any missed assessments during the period of their
absence.

e No penalty on grades will be imposed for supplementary assessment due to excused absences.

5.3.2. School-based Examinations

e Inthe case of an excused absence (refer to SON Student and Parent Handbook for further details) where
a student misses a school-based examination, the student must arrange an alternative time with the Level
Administrator to sit the missed examination.

e In the case where the student’s absence is not valid, it will be handled on a case-by-case basis.

e No penalty on grades will be imposed for supplementary assessment due to excused absences.
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5.4. Prolonged Absence

Each student is allowed to take no more than twenty (20) days of leave in an academic year, of which
unexcused absences must be no more than three (3) days (refer to SON Student and Parent Handbook for
more information relating to procedures and consequences).

In the case of an excused prolonged absence, the School will endeavour to provide support when and where
possible, for the student to achieve the learning goals and sit a modified assessment if required. Where
necessary, the grade for the affected subject(s) will appear as Not Applicable (NA) or Absent (AB) in the
student report.

5.5. Submission of Work

5.5.1. Late Submission of Work

Students are expected to submit all assignments by the set deadline. In the event of failure to meet deadlines,
the school will provide every opportunity for the student to complete the work as per the guidelines
described below:

e A new deadline is arranged with the student, at the discretion of the teacher, coordinator and/or
administrator.

e Should the work still not be submitted by the new deadline, the student will attend a mandatory
designated session outside of lessons (i.e. morning recess, lunch recess, or after school library support)
in which the student will be expected to complete the work. If the student submits the work prior to the
arranged time, they will not be required to attend the catch-up session.

5.5.2. Non-Submission of Work
Should the student fail to attend the mandatory catch up session to complete the assigned task, the student
will receive an NA for that particular assignment and their grade in the “Approaches to Learning” section of

the report card will be impacted.

5.6. Academic Integrity and Consequences for Plagiarism

Please refer to the SON Academic Integrity Policy for details.
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6. PROCESS OF ASSESSMENT

The Assessment process in the Kindergarten and Primary school (both lower and upper) are based on set
standards identified in the curriculum. These standards may be further broken down into specific skills,
concepts, qualities, attitudes, or habits. This outline is designed to provide stakeholders with a clear process
and expectations to ensure that there is a common understanding and approach towards assessment within
the school community.

The process consists of the following steps:
e Plan for and align assessments to learning outcomes based on the Schools’ written curriculum.

e Collect evidence of learning. Evidence of learning is collected continuously and forms a large body of
evidence. This evidence may take many forms depending on the design and structure of the lessons. The
choice of assessment tool is left to the discretion of the teacher, who is best placed to make that call.

e Analyse or interpret the evidence (Developmental Assessment)
The School defines developmental assessment as, “...the process of monitoring a student’s progress
through an area of learning so that decisions can be made about the best ways to facilitate further
learning”!. The School’s choice of using developmental assessment as the basis for this framework is
because it allows for synergy between the formative, reflective, and summative aspects of assessment.

The teacher is expected to use developmental assessment as the lens through which a student’s progress
is viewed and ultimately analysed. This analysis forms the basis for Assessment for Learning (AfL) or for
formative purposes, Assessment as Learning (Aal) or for reflective purposes, or Assessment of Learning
(AolL) or for summative purposes. These purposes may, depending on its nature, play an interchangeable
role in all three.

e Record the evidence (both individually as well as against the relevant standard) using the school’s
recording and reporting framework. If an external reporting body (e.g. Cambridge International
Assessment or International Baccalaureate) is connected to the assessment, teachers should also be
referencing the relevant material for properly recording any internally or externally assessed materials.

e Report the progress made. As the range of outcomes, methods for assessment and use of the generated
data may vary significantly, the School provides for a broad framework for reporting an individual
student’s progress. These include the report card (summative reporting), student-led parent teacher
interviews (reflective reporting), reflective portfolios (self-assessment), and progress maps (identification
of next steps in learning). Students and parents will be informed where it is identified that there is a risk
of student not achieving the passing criteria.

The School requires teachers in the same grade and/or subject area to collaborate in the design and
moderation of a set number of assessments as determined by the Level Administrators, in any given year.

1 Forster, M. & Masters, G. (1996). Developmental Assessment, Assessment Resource Kit, Melbourne: ACER
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The chart below represents the process at a glance:

Assessment
Policy

Assessment as Assessment of
Learning

(Aal)

Assessment for

Learning
(AfL)

Learning
(Aol)

Formal Process

Developmental
Assessment

Student-led
Parent-Teacher
Conferences

Progress Reflective
Maps Portolios

Formal Report
Card
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7. GRADING

7.1. SON Grading System

Learning is viewed as a continuum rather than a single point as represented by a percentage. Therefore, a
descriptor-based approach is used to grade student progress along a series of learning milestones using a

grading scale with associated descriptions. This qualitative approach provides information to both students
and parents on what progress has been made as well as help with identifying areas for improvement.

7.1.1. SON Academic Performance Level Descriptors

Student academic achievement is assessed using the following grading scales:

Academic Performance Level
BEXZBRFS

A+ indicates working towards the next level, demonstrating some elements of the next tier but not all

“+ R IR SENEE, TR TR,

Consistently demonstrates excellent understanding of the concepts learnt.
Shows an excellent ability to comprehend and apply content specific knowledge and skills in familiar tasks, as well as transfer
learning to new unfamiliar tasks or authentic experiences.

ERERNNFREIN NS

Excelling RS RN AE T SR A R S R R ), LA B B B R E

&E

Consistently demonstrates good understanding of the concepts learnt.
Shows a good ability to comprehend and apply content specific knowledge and skills in familiar tasks.

R SH TR R,
TESR S TS R T R T AR I A P B s MR A R R eE .

Consistently demonstrates adequate understanding of the concepts learnt.

Achieving Shows adequate ability to comprehend and apply content specific knowledge and skills in familiar tasks.

wWigth ERERUHFREE0ENDE,
ERE 0 AR T R E e h R B AN E AT 2 0.

Demonstrates some understanding of the concepts learnt.
Shows some ability to comprehend and apply content specific knowledge and skills in familiar tasks.

=S HAFR RN S,

Emerging TR UM AR T — i I R A R SR

HEF

Demonstrates rudimentary understanding of the concepts learnt.
Shows very little ability to comprehend and apply content specific knowledge and skills in familiar tasks.

ER AR TR,
ERERNEERRT IR ET LR R EAR S DR EE .

The specific content knowledge or skills have not been assessed.

AR AE o aEE RS,
The student has been absent for all or part of the teaching and assessment period.

B L B R Al o P A TS AR

The student has changed courses during the year (without penalty).
BEFBRERWN T RE GHERR).

No Score
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7.1.2. SON Approaches to Learning Rubric

The approaches to learning assesses students’ level of engagement and approach towards the learning
process.

7.1.2.1. Approaches to Learning Rubric for Special Education

Approaches to Learning

28 A&
A B C D
With minimal support, Reql:lires occasional Req_uires constant Rarely or never adheres to
Conduct follows routines and reminders to follow reminders to follow routines and instructions
instructions routines and instructions routines and instructions
ERONEETAEE R | REEREELGAEREN REHH LGRS RORIEFRERNIES
=2 s

Requires minimal support
with organisation and
shows timely preparation

Self-Management
and Organisation

FEm A EE TR BT
R ]

Requires occasional support
with organisation and
shows timely preparation

HEEREE RN
ES

Requires considerable
support with crganisation
and shows timely
preparation

e AR e R R BT
B

Rarely or never shows
organisation or timely
preparation

Bt BT AR T e A

EEEEHES
With minimal support,
Work Habits persists with given tasks
TEBE EE P HEE TERRmIEE
BHERS

Requires occasional support
to persist with given tasks

FE AR TR EERME
ERER

Requires constant support
to persist with given tasks

TR R R
REMEE

Rarely or never persists with
given tasks

BT RN EErTEs

With minimal support,
demonstrates the ability to
work well with others by
practicing a range of
effective collaboration skills
including, respect for others,
communicating effectively,
contributing to the common
goal, and resolving conflict
using appropriate strategies

Interpersonal and
Collaboration
Skills

ABRREREAISRER

TEm YRR T, mEARNE R
EEME IR SERERA.
BRGRE. HFEE B EHERLL
Al RN BT
R A S1EEEN

With occasional suppeort,
demonstrates the ability
to work with others by
practicing some effective
collaboration skills

RN ZE T EaARE—
ERENSTFERERETR
A SEREET]

With constant support,
demonstrates the ability to
work with others by
practicing some effective
collaboration skills

ERENEET. ST
BEEM S EEREREETRAA
EIEREEN

Rarely or never
demonstrates the ability
to work with others

FBOmEAERHRAS
{ERYEES
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7.1.2.2. Approaches to Learning Rubric for Kindergarten

Approaches to Learning

28 AH &

Conduct

&7

Self-Management
and Organisation

ESEENEE

Work Habits

TiFER

Interpersonal and
Collaboration
Skills

e T s ]

Homework

=4

B

C

Always follows routines
and instructions

RN RSN

Requires occasional
reminders to follow
routines and instructions

EERE R LR R
e

Requires constant
reminders to follow
routines and instructions

EE R RGN R
HEsE

Rarely or never adheres to
routines and instructions

Rl TR R

Always shows organisation
and timely preparation

BERR AR TG MR
REE

Requires some suppert with
organisation and timely
preparation

EE SRR R S
H =R

Requires significant support
with organisation and
timely preparation

SEEERAE IR B E e
FEH

Rarely or never shows
organisation and timely
preparation

TR RN LR IRy
i

Always persists with given
tashks

A RT R R IEENHEE
B

Requires some support to
parsist with given tasks

EE U NIRRT
TSRS

Requires significant
support to persist with
given tasks

EEAR SRR RS
B

Rarely or never persists
with given tasks

Raiie FEER T AR
T8

Demenstrates the ability to
work well with others by
practicing a range of
effective collaboration skills
including, respact for others,
communicating effectively,
contributing to the common
goal, and resolving conflict
using appropriate strategies

A B — I E R R ERE

AHEEE A HEEE. IR

S AR ERE R TR

BRREZREI2E, Bt A BT S
FIRER

Demonstrates the ability
to work with others by
practicing some effective
collaboration skills

RS E AR
ERETREMA S1FRES

Requires intervention and
support to work with
others

BETANREFEEBAS
1

Shows little evidence of
being able to work with
athers

RPEREERBASIEN
1]

Homework tasks are
always neat and well
presentad

R R EEH S RISRT

Homework tasks are
often neat and well
presented

frEN ZREBEERG
I

Homework tasks are
sometimes neat and well
presented

fFEENERNE 2REET

Homework tasks are
rarely or never neat or
well presented

fEEC it FEREERT
HEF
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7.1.2.3. Approaches to Learning Rubric for Primary-Middle School-Secondary

Conduct

&7

Self-Management
and Organisation

ESEENEE

Work Habits

TiFER

Interpersonal and
Collaboration
Skills

e T s ]

Homework

=4

Always follows routines
and instructions

RN RSN

Always shows organisation
and timely preparation

BERR AR TG MR
REE

Always persists with given
tashks

A RT R R IEENHEE
B

Demenstrates the ability to
work well with others by
practicing a range of
effective collaboration skills
including, respact for others,
communicating effectively,
contributing to the common
goal, and resolving conflict
using appropriate strategies

A B — I E R R ERE

AHEEE A HEEE. IR

ES ERILUS E R R AR

BRREZREI2E, Bt A BT S
FIRER

Homework tasks are
always neat and well
presentad

R R EEH S RISRT

Approaches to Learning

28 AH &

B

Requires occasional
reminders to follow
routines and instructions

EERE R LR R
e

Requires some suppert with
organisation and timely
preparation

EE SRR R S
H =R

Requires some support to
parsist with given tasks

EE U NIRRT
TSRS

Demonstrates the ability
to work with others by
practicing some effective
collaboration skills

RS E AR
ERETREMA S1FRES

Homework tasks are
often neat and well
presented

frEN ZREBEERG
I

7.1.3. Mid-Year Projects (except Form 4 and Form 6)

C

Requires constant
reminders to follow
routines and instructions

EE R R LONR R IR
HEsE

Requires significant support
with organisation and
timely preparation

SEEERAE IR B E e
FEH

Requires significant
support to persist with
given tasks

EEAR SRR RS
B

Requires intervention and
support to work with
others

BETANREFEEBAS
fE

Homework tasks are
sometimes neat and well
presented

fFEEN ERRE SRERT

D

Rarely or never adheres to
routines and instructions

Rl TR R

Rarely or never shows
organisation and timely
preparation

R TR AR R FIRY
i

Rarely or never persists
with given tasks

Raiie FEER T AR
T8

Shows little evidence of
being able to work with
athers

RPEREERBASIEN
1

Homework tasks are
rarely or never neat or
well presented

fEEC it FEREERT
HEF

Students will have one major project as the mid-year assessment, where along with the academic knowledge
they will be assessed on various cross curricular soft skills in a collaborative setting. The following rubric is
used to assess the skills demonstrated during project week.

All teachers are expected to provide opportunities during their lessons for students to practice these cross-

curricular soft skills. In Kindergarten, project-based learning is not assessed formally.
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Collaboration

afF

Organisation

e

Reearch and
Critical
Thinking

E%ﬁgﬂﬁﬁ

Presentation

RERERT

Reflection

SERR

Mid-Year Asssessment Project Rubric 2022-23

FHIEHB RS G R ZE2022-23

She/he demonstrates effective collaboration skills by:

s s s s

actively contributing to the group’s processes of planning, decision making and action
being sensitive and respectful towards others and as well as responsive to their needs
actively listening to others’ points of view and considering others’ perspective willingly

fully supporting and whole-heartedly applying the decisions of the group

completing assigned tasks effectively and using feedback from others to improve work

supporting others to achieve their goal

i/AEEE LT A BT E RS ERAE -

.
.
.
.
.
.

TSRS, R TR

Hith AEEASIEE, WEMEMFEITR
RIS A ARVERRS, SEE AR
FEEFRI 202 EHER RN HE

HSER S B AR LR A BY e 2 TAERR
FRHARRER

She/he demonstrates effective organisation skills by:

having a clear goal and a thought-through plan of how to achieve it
being methodical and systematic in approach

following through with assigned tasks in a timely manner
monitoring progress and addressing challenges

staying focused on tasks and remaining positive despite challenges

bt/ ASEB LT A BT AR B

B EAREEIEM, TR RIRBRE —ERE R REsTsH
FEEEENRTIL

B el A B R ERS

ES A Rl FE R R

HR MR I B R BN AR

She/he demonstrates effective research and critical thinking skills by:

striving to independently investigate and understand issues
actively seeking answers to questions
investigating the purpose, evidencing research and producing reasoning

being open-minded and fair-minded when considering new ideas and perspectives

making connections by looking for links between ideas and concepts
seeking out reliable and accurate information through independent research

St/ ASEBLL P ETHE B E

BEIFRNERME

B RAEENER

HaREe. HASHTANE

£ BATE A AIRR R RSB I R E BV AE
BB S AR RIS 2 RIRR R AR TS
ERE ISR RHERNES

She/he demonstrates effective presentation skills by:

ensuring the group’s presentation/project uses relevant, well-chosen
descriptions/facts/details

ensuring the group’s presentation/project includes all the required elements
ensuring the presentation/project is well structured and coherent

ensuring the presentation stays within the allocated frame

keeping eye contact with the audience (most of the time)

using a clear voice with appropriate tone and volume

using appropriate language, demonstrating command of formal English
respending to questions from the audience

St/ AEB L T A BT A BRI HHE |

FedR/ BB 3R/ TRE (EFIHERRARY, FRDPhERR/ B/
Ftr ) VERY T/ IR B AEFR A BRI
BRET/HRESERITEEE

R BRI IRRIHE 7 B HERP

RRRFESEEE (KEaRHE)
EREMHNESNEEMERNEE

EREENGEE, RRHNIEIEENEE

EIERRARSE

She/he demonstrates effective reflection skills by:

effectively analysing experiences to identify those which have led to growth/learning

accurately identifying areas of strength and weakness
generating creative solutions to problems/ways to improve in the future

demonstrating the ability actively and effectively reflect with her/his team members

S/ AEB LT A R YH R BHHE

BRI HTHEE LR E AR R M A R/ B
2R RIER LIRS

A RIRE R RS IERORR A /R B &
BAEEE Mt RE R ST R BN

Emerging 3

Achieving B B

Excelling B %
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7.1.4. Inclusive support and guidelines for accommodation to assessment

Based on the guidance stipulated in this document, attention must be paid to the Individualised Education
Plans (IEPs) written for students who have been identified as inclusive students by the DSEDJ regulations and
testing processes.

It is the responsibility of both the inclusive support teachers as well as all subject teachers to collaborate
systematically to ensure the accurate planning and execution of the accommodations stipulated in the IEP.
Support should be sought from the Administration as necessary.

For further details, refer to the SON Special Education Needs and Inclusive Education Policy.
7.1.5. Final Exams for Primary 6 to Form 6

e The exam timetable will be made available to students two weeks prior to the start of exams.

e Teachers will create a list of content or a study guide for students for each subject; and it will be put on
eClass and/or ManageBac about three weeks prior to the exam.

e The week before the final exam is mainly for revision. No tests, quizzes, or projects will be given during
the revision period.

e Inclusive students may have specific accommodation for their exams based on their IEPs and this will be
done in collaboration between the subject and inclusive teachers.

e Students in Middle School and Secondary will not have classes during the examination period. Students
are required to come to school to sit TWO 2-hour exams on most of the days, and only ONE 2-hour exam
on some days during this period.

e The final examinations for Form 4 and Form 6 are served as the Mock examinations for the IGCSE and
IBDP respectively.

7.1.6. Final Exams for Primary 4 and Primary 5

e Exams are scheduled during usual class hours and school hours remain unaffected.

e The exam timetable will be made available to students and parents two weeks prior to the start of exams.
Make sure that students have a hard copy of the schedule.

o A study guide for students for each subject will be published on eClass three weeks prior to the exam.

e The week before the final exam is mainly for revision. No tests, quizzes, or projects will be given during
the revision period.

e Inclusive students may have specific accommodation for their exams based on their IEPs and this will be
done in collaboration between the subject and inclusive teachers.

e Hard copies of exam papers (with answer sheets) to be submitted to the Administrator three weeks prior
to the exam.
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7.1.7. Term mark and exam mark weightage

Upper Primary (P4 & P5), Middle School (P6, Form 1 & Form 2)

e Term 1 coursework mark: 30%
e Term 2 coursework mark: 30%
e Mid-Year Assessment: Has its own passing criteria
e Term 3 coursework mark: 30%
e Final Examination: 10%

Form 3 and Form 5
e Term 1 coursework mark: 28%

e Term 2 coursework mark: 28%
e Mid-Year Assessment: Has its own passing criteria
e Term 3 coursework mark: 28%
e Final Exam: 16%

Form 4 and Form 6

e Term 1 coursework mark: 30%
e Term 2 coursework mark: 30%
e Mid-Year Examination: 15%
e Final Exam: 25%

7.2. Passing Criteria

7.2.1. School Requirements

Students cannot fail more than two subjects in order to be promoted to the next grade level. To be
successfully promoted, students must meet the following criteria:

e Yearly accumulated grade in the "Academic Achievement” is 3 (out of 5) or higher.
e The yearly average in any of the four elements of the "Approaches to Learning" is a “C” or above.
e The grade for project week is a 3 (out of 5) or higher.

Note:
e Students who do not meet the passing requirements may be allowed to sit supplementary

examination(s). This will be decided by the School Administration on a case-by-case basis.
e Passing criteria for Form 5 and Form 6 can be found under Section 9.7.
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7.2.2. DSEDJ Policy
The following government requirements apply:

No retention for Special Education.

In Kindergarten, Primary 1 to Primary 4, students will not be required to repeat a grade.
In Primary 5 and Primary 6, the overall retention rate will not exceed 4%.

In Form 1 to Form 3, the overall retention rate will not exceed 8%.

The School may request from DSEDJ, the administration of a grade retention in the following cases:

e When both the parents and the School agree that grade retention will cater to the student’s learning
development.

e When the student’s attendance rate does not meet the requirements stated in the school policy.
However, this is not applicable to infant education students.

7.2.3. Student Attendance

Regular school attendance increases the likelihood of student academic success, encourages students to be
academically current in classes, develops student responsibility, and prepares students for attendance
expectations in their future careers. The following guidelines pertain to students:

e Students are expected to attend all classes regularly and on time.

e Students are expected to remain in the school from the time of arrival until dismissal. Students are
not allowed to leave the premises at recess or lunch or any other time without permission from their
Administrator. IBDP students’ privileges and responsibilities regarding this policy are stated in the
Middle School and Secondary section of this policy.

e All medical, dental, and legal appointments or family responsibilities should be arranged for after
school hours.

e Family vacations should be arranged according to the school calendar.

e Punctuality is important. As Kindergarten and Primary students are dependent on parents to get them
to school on time, we require the support of parents and families to ensure we teach this important
habit to our students. Student attendance will be recorded on all formal report cards.

7.2.4. Excused and Unexcused Absence
If students are going to be absent from school for personal reasons, parents should inform the school in

writing PRIOR to the absence. Family vacations are not considered a valid reason, as the calendar allows for
many holidays and we request that family travel plans respect the school calendar.
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Students' leave may fall into the categories of excused absence or unexcused absence:

Excused absence: Student excused absences are considered under the following circumstances:
e Student's health and safety.

Religious holidays.

Mandates by government agencies.

Grave illness/ Funeral Services of a member of the immediate family.

Other circumstances (requires the explicit written approval of the School).

Procedure of leave application and consequences:

e Itisthe parents’ responsibility to inform the school if the child is sick, especially of a case of contagious
disease.

e Parents must inform the school by 8:30 a.m. in case of unexpected circumstances.

e |[f a student is absent due to sickness for more than two consecutive days, a doctor's note must be
submitted upon the student's return to the school.

e If a student is ill during school hours, the child will be sent to the School Nurse. The Nurse and the
Administrator will determine whether or not it is advisable for the child to return home. In case it is
necessary for the child to return home, the parents will be contacted to come pick up the child.
Kindergarten and Primary students will not be allowed to return home alone.

e Application for other leaves should be submitted in writing at least three working days before the
start date of the leave.

e The school will inform the parents and students whether the application of leave is approved or not.
In case of denial, the leave will fall into the category of unexcused absence if the student is absent
from school.

e Each student is allowed to take no more than twenty (20) days of leave in an academic year, of which
unexcused absences must be no more than three (3) days. If the attendance falls below this standard,
promotion to the next level may be withheld, and the student’s enrolment in the school may be
jeopardized.

e All missing work are expected to be submitted on the first day of the student's return to the school.
No penalty on grades will be imposed for supplementary assessment due to excused absences.

e All missing assessments are expected to be taken on the first day of the student's return to the school.
No penalty on grades will be imposed for supplementary assessment due to excused absences.

7.2.5. Appeal process

Students or their parents may file an appeal of the SON assessment result, when necessary, following the
procedure outlined below. This policy applies to individual subject assessments, assignments, or term grades.
Final decision will be made by the Director of the School if the matter is not resolved at any of the earlier
stages listed below.
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Students or parents should:

e Enquire about the assessment standard, mark calculation or rubric of the assessment from the
teacher.

e Meet and discuss the concern component(s) of the assessment with the teacher.

e Inform the Level Administrator or request for a meeting with the Level Administrator if the matter is
not resolved. Further investigation will be conducted at this stage. Decision upon the appeal will be
conveyed to the student and parents concerned.

8. EXTERNAL STANDARDISED ASSESSMENTS

Students will sit external standardised international assessments such as PISA, PIRLS, and TIMSS as may be
required by DSEDJ. These assessments will enable the School to adjust the curriculum as necessary, as well
as identify areas where improvement in learning and teaching must take place.

9. ASSESSMENTS IN THE 1B DIPLOMA PROGRAMME
9.1. The IB Mission Statement

As an International Baccalaureate World School, we are guided by the IB Mission Statement in all practices,
including how we assess students.

“The International Baccalaureate® aims to develop inquiring, knowledgeable and caring young people who
help to create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong
learners who understand that other people, with their differences, can also be right.”

9.2. Communication of Assessment

o All summative assessments will be communicated to students and parents via the school’s Learning
Management System, ManageBac, at the start of each unit of study. This date can be adjusted based on
formative feedback, but all adjustments should be done no more than a month before the assessment is
set to take place.

e Details of the assessment should be communicated clearly on ManageBac for all students to see.

e Teachers should refer to the ManageBac assessment calendar before setting any tasks to ensure students
are not burdened with too many assessments in a given week.

e Students would not be expected to have more than two major assessments on any given day or more
than six in a given week, unless during a pre-communicated assessment period.
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e ManageBac is to be used as the main mode of communication for both formative and summative
assessments, it is assumed that if the assessment is not placed on ManageBac that it has not been
formally assigned to students.

e The Diploma Programme Coordinator, with the support of the DP Teachers, will make and communicate
a clear Internal Assessment Calendar towards the start of each new academic year with the purpose to
give DP students a clear understanding of when their 1As for each class are expected to be completed.

9.3. Reflection on Assessment

e Reflection is an ongoing part of any IB classroom and should be happening continuously, not just at the
end of a summative assessment. With that said the conclusion of a major checkpoint is a natural place to
stop with your students and reflect on the skills, concepts, and knowledge that they have developed.

e Teachers are expected to have a documented reflection with their students after each summative
assessment given. These reflections should be kept in an organized manner in order for students to
review them and the teacher to reference them when needed.

e Through building a reflection portfolio students will gain a better understanding of where they are in their
journey through a class and better understand themselves as individuals and how they can develop
academically.

9.4. Additional student responsibilities in the IBDP

e Complete all assessments described in the course outlines and communicated via ManageBac.

e Regularly attend classes demonstrating punctuality and respect for oneself, classmates, and teacher.

e When absent, follow up with the relevant teacher(s) on returning to school ensuring all missed work and
assessments are completed in a timely manner, as agreed upon by the teacher(s) and DP coordinator.

The assessments in Form 5 and Form 6 include the two following categories:

e The SON assessments
e The IB assessments

9.5. The SON Assessments (Form 5 and Form 6)

The SON Assessments take the formative and summative forms in the same process as stated in previous
sections of this document with specific assessments on concept, content, and skill in any combination.
Summative assessments during the two years of study in the SON’s IB Diploma Programme are reported in:
e 1 to 7 scale: for subjects in the six subject groups, with references to the IBDP grade descriptors,
previous subject reports, rubrics developed in individual subjects or subject group, progressive
standard set for individual classes, etc.
e A to E scale: with specific rubrics in the subject handbooks and course outlines for continuous
assessments in the core IBDP elements of:
o Creativity, Activity, Service (CAS)
o Extended Essay (EE)
o Theory of Knowledge (TOK)
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9.6. Use of the IBDP Grade Descriptors

Senior examiners use these grade descriptors when determining grade boundaries for examination papers
and coursework components. For each grade, the qualities of a typical performance are given. However, the
work of few candidates will be consistently characterized by a single grade descriptor, most work will display
some of the characteristics of more than one grade. Senior examiners, therefore, review the work of many
candidates to determine a grade boundary — the lowest mark at which characteristics of a grade are
consistently shown in candidate work — allowing for some compensation across the different aspects.

The grade descriptors are also intended to help teachers explain the academic requirements of the IB
Diploma Programme to students, undertake formative assessments, report progress, and predict candidates’
grades.

9.7. Passing Criteria for Form 5 and Form 6

Form 5 Students whose total score is 23 points or above in the six IB Subject Groups will be promoted to the
next level, along with:

satisfactory completion of the Extended Essay requirements for DP year 1
a final mark of a C or higher in TOK for year 1

satisfactory completion of CAS activities for year 1

a total of 12 HL points for students who are on the full diploma track

no grade 2 or lower in any Higher Level (HL) subject

the grade for project week must be a 3 or higher

the effort mark should be a 3 or higher in every subject

To graduate from Secondary at the end of Form 6, students must gain 23 points or above in the six IB Subject
Groups, along with:

completion of the Extended Essay

a final mark of a C or higher in TOK (Theory of Knowledge)
completion of CAS (Creativity, Activity and Service) activities

a total of 12 HL points for students who are on the full diploma track
no grade 2 or lower in any Higher Level (HL) subject

the effort mark should be a 3 or higher in every subject

Should a student’s academic performance falls below the standard, the school reserves the right not to
register a student for the full diploma track.
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9.8. IB Assessments

The IB Assessments refer to the official assessments in the International Baccalaureate Diploma Programme.
Contents, concepts, and skills in these assessments are taught and practised during Form 5 and most of the
academic year of Form 6. Students must create work and prepare for these assessments, within the given
time frame, and fulfil the specific requirements for each subject /core element as stated in IB Subject Guides.
The IB assessments include two categories:

e Internal Assessments - Ranging from 20% to 50% of the final grade depending on the subject.

e External Assessments - Ranging from 50% to 80% of the final grade depending on the subject.

9.8.1. The Internal Assessment (lA)

The subject teachers will mark the students’ IA work and provide comments against different criteria, then
give a grade for each student. A sample of the students’ work is then selected by the IB for external
moderation after the submission of the whole class’s grades. The moderation may result in lowering the
whole class’s grades suggested by the teacher, raising the whole class’s grade or no change as suggested by
the teacher. The Internal Assessments in the SON’s IBDP include:

e oral work in Languages
research in Individuals and Societies
laboratory work in the Sciences
investigations in Mathematics
artistic performances in the Arts
presentations in TOK

9.8.2. The External Assessment (EA)

9.8.2.1. EAs completed before written examinations

These assessments are work prepared by students, under a prescribed level of guidance of the subject
teachers. The students’ work must be submitted by the designated deadlines. These EAs in the SON’s IBDP
include:
o Extended Essay
TOK: essays and planning forms in TOK
Music: exploring music in context; presenting music
Visual Arts: comparative study and process portfolio in Visual Arts
English Language and Literature (HL): HL essay

9.8.2.2. Written Examinations

Written examination at the end of Form 6 (year 2 of the IBDP) is another item in the category of External
Assessment. The SON administers IB examinations complying with rules and procedures stated in the
Diploma Programme Assessment Procedures for the examination session published in the Programme
Resource Centre.
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9.8.3. Remarking of IB Assessment

After the announcement of the final results by the IB, students are allowed to use the Enquiry upon Result
(EUR) service if the result of some subject is significantly different from the expectation. Parents have to make
a written request to the IBDP Coordinator directly for application of the EUR. The email address is:
ib@schoolofthenations.com

The request of EUR must be made within two weeks after the announcement of the result. There is a fee for
this service charged by the IB and parents should settle the fee before the application of EUR is sent.

10. ACCESS

Information within this policy is available for staff, parents, and students.

11. UPDATES

Policies and handbooks at the School of the Nations are reviewed yearly before the beginning of each
academic year. They are also reviewed when a situation — internal or external — demands it. The reviews and
updates are done by the committees assigned for each document and the approval is obtained from the
school’s Pedagogical Leadership Team. This policy in particular is reviewed annually by the Curriculum
Department and the Level Administrators to ensure its continued effectiveness and alignment with best
practices.

11.1. Change History

Date Responsible Action
2023-11-06 | Mona Manoucheri (Curriculum Department) Updated
2023-11-06 | William Leong (Deputy Director) Approved

2023-12-16 | Ignacio Marcovecchio (DPC) Reviewed and formatted
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